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What is Innovation Status? 
• Colorado state law – The Innovation Schools Acts – offers 

schools a formal process to request increased autonomies 
and flexibilities through a redesign process.   

 

• To obtain increased flexibilities, schools must apply for 
Innovation Status by developing a school-driven, 
customized plan that will best serve the students at the 
school.  

 

• The application for Innovation Status establishes a process 
for schools to obtain waivers from state and local policies – 
in turn increasing school’s decision-making authority in core 
areas.  
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AWCPA Challenges 
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Priority Performance Challenges 

Academic Achievement: In Reading, Math, Writing, and Science Proficient 
and Advanced students drop significantly each year throughout middle 
school. 
 
Academic Growth Gaps: In Reading, Writing, Math, and Science All 
subcategories in middle school are significantly below 50th percentile. 
 
Postsecondary & Workforce Readiness: ACT mean dropped in the last 
two years. 



Root Causes 
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Root Causes  

• Lesson Plans: Inconsistency in lesson plans and lacking essential components of planning 
used with fidelity across all content areas. 
• Grading Practices: Teacher inconsistencies in progress monitoring and standards based 
grading. Grades do not always match student ability. Progress monitoring does 
not always provide students with appropriate next steps. 
• Differentiation: AWCPA is lacking consistency in supporting differentiating for a variety of 
student needs. 
• Grading & Data Cycles: Inconsistency in fidelity to data cycles and progress monitoring of 
process of instruction. 
• Student Voice: Minimal feedback and student voice from students around what they need 
to be successful. 
• Language Support: Inconsistency in practice in supporting all levels of language learners 
across content areas. 
• Grading & Data Cycles: Inconsistency in standards based grading and in fidelity to data 
cycles and monitoring of student progress. 
• Student Voice: There is minimal feedback and student voice from students around what 
they need to be successful. 
• Language Supports: There is inconsistency in supports used for all levels of language 
learners across all content areas. 
• Professional Development: Inconsistency in transferring professional learning into 
instructional practice. 
• ACT Prep: No consistent system in place to support students with ACT related content. 
• Advisory: Lack of consistent system in place to check in with students on academics and 
post secondary and workforce readiness options. 



Our Design Areas  

Based on our priority challenges and root causes, 

AWCPA chose to focus on two core areas for 

innovation: 

 

1. Instructional Model 

 

2. Human Capital Strategy  
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INSTRUCTIONAL 
MODEL  
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1. Culturally Responsive, Individualized Curriculum and Instruction 
1b. Supported by Flexible Scheduling and Structure to Enhance Staff 

Collaboration  

2. Embedded language development model that values cultures 

and languages of learners 

3. Student Transitions and Leadership 

 



Instructional Model Strategy 

Statement  
 

 

 

 
• Provides culturally responsive instruction and curriculum aligned to identified 

student interests, strengths, and needs. 

o Prioritizing clearly identified learning targets and embedded individualized 

supports  

o Supported by flexible schedules and innovative structures within the school 

day and calendar  year to increase time for collaborative planning. 

 

• Values the cultures and languages of our learners through authentic language 

learning experiences. 

 

• Develops student leadership through student involvement in school, community, 

and teaching and learning decisions. 
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At AWCPA, students will be engaged in a comprehensive educational 

experience that prepares them for academic, interpersonal, and 

individual success in the 21st century by utilizing an educationl model 

that: 



1. Culturally Responsive/ Individualized 

Curriculum and Instruction 

Description: Our school aims to implement culturally responsive and 
individualized curriculum and instruction that aligns to identified 
student interests, strengths, and needs. Specifically, we will 
implement schoolwide curricular design that identifies and works 
towards student short and long-term goals through creating 
flexibility in, when, and how students demonstrate proficiency 
and earn credits.  Middle School students will explore a variety of 
options for demonstrating academic proficiency in order to make 
informed choices, in High School, for earning credit hours. 

 
Objectives for Big Idea:  
• Students will have flexibility within opportunities to demonstrate 

proficiency and earn credits 
• Students will have time to identify and develop strengths, needs, 

next steps, and goals accurately  (academically, 
social/emotionally, culturally, etc.) 

• Students will experience instruction through flexible curricula 
based on students in front of us each year 
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1. Sample Prototype MS 
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1st Quarter:   
Exploring 
typical seat 
credit learning 

2nd  Quarter:   
Exploring self-
paced learning 

3rd  Quarter:   
Exploring 
performance-based 
learning 

4th Quarter:   
Exploring 
experiential learning 

English 6, 7, 8 
Math 6, 7, 8 
Science 6, 7, 8 
 

Online course (google 
classroom, schoology, 
moodle, etc) 
Digital Badges 

Self publish a book 
Design presentation 
Student Council 
Implement Community 
Garden 
Self designed scientific 
explorations 

Internships  
Work Study 
Community 
Work/Partnership 

Sample Yearly Course Schedule (Middle School) 



1. Sample Prototype HS 
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Content 
Areas 

Opt.1 (typical seat 
credit) 

Opt. 2 (self-paced) Opt. 3 (performance-based) Opt. 4 (field experience) 

Language 
Arts 

English 9 
English 10 
English 11 
English 12 

Online course (google 
classroom, schoology, 
moodle, etc) 

Self publish a book 
 

Internships in journalism, 
publishing, library 

Math Math year 1 
Math year 2 
Math year 3 
Math year 4 

online course, 
Demonstrate proficiency 
on math year 1-4 
standards at own pace 

Year-long research, 
presentation designing a 
theme park with roller 
coasters and business 
model. 

Math done through 
internships/ jobs in medical, 
engineering, automotive, 
science, mathematical fields 

Social 
Studies 

Geography 
Civics 
Social Studies 7 

Digital Badges Student Council 
Plan and implement social 
change movement 

Intern at the Capital 
Travel logs 

Science Online course, 
demonstrate proficiency 
at own pace 

Design and implement a 
community garden 

Science done through 
internships/ jobs in medical, 
engineering, automotive, 
science, math fields 

Arts(visual, 
performing, 
musical) 

photography 
ceramics 
drawing 

Digital Badges, 
demonstration through 
performance/portfolio 

portfolio, musical 
performance 

apprenticeship  
 

Sample Course Offerings (High School) 



1b: Flexible Scheduling and Structures to 

Enhance Staff Collaboration 

Description: Our school aims to utilize teacher time to develop and implement 
the schoolwide curricular design that identifies and works towards student 
short and long-term goals.   We will do this by engaging in ongoing 
collaborative communities in which we analyze student data to inform our 
instructional practice.   Our teachers will engage in common planning in order 
to align curriculum and instruction across grade levels 6-12.   Our teachers will 
participate in ongoing professional learning and instructional coaching to 
effectively implement the school’s’ new curricular design.     Our teachers will 
also engage in collaborative teaching and learning opportunities to shape 
and refine best practices. 

 
Objectives for Big Idea:  
 
• In alignment with APS 2020, staff will create personalized pathways for 

students to demonstrate learning and mastery 
• Time for teachers and students to identify and develop strengths, needs, next 

steps, and goals accurately  (academically, social/emotionally, culturally, 
etc.) 

• Flexible calendar and schedule that allows for a myriad of collaborative 
teaching & learning opportunities 
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PLC Data Cycle 
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Current State 
Pre-Assessment 

Instruction 

Post-Assessment 

Re-Teach 

Re-Assess 

Innovation State 
Student and Teacher Set 

goals based on multiple 

data sources 

Formulate learning plan 

Learning Plan 

Implementation 

On-going formative 

assessment and 

reflection of progress 

towards goals 

 



1b. Sample Prototype 
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Commonalities in all schedules: Collaborative Planning and Data Analysis Time, Individual Planning Time, 

Advisory  

 

 

 

Teacher A (Middle School) Teacher B (High School) 

Collaborative Planning 
Period 1 
Period 2 
Individual Planning 
Period 3 
Period 4 
Period 5 
Advisory/Student Leadership 

Collaborative Planning 
Block 1:  Field Experience 
Supervisor 
Individual Planning  
Period 4: English 9 
Block 3:  Performance-based 
Facilitator 
Advisory/Student Leadership 
 

Sample Teacher Daily Schedules 



1b. Sample Prototype Continued 
Additional days at the beginning of the school year 

and multiple days throughout the year for 

professional learning and capacity building to 

effectively implement the school’s new curricular 

design. 

 

Short-term professional learning “brush-up” hours to 

embed professional learning from the capacity 

building days. 

 

Time for end of term/year student and teacher 

demonstration of learning. 
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Rationale for Our Model 
Why have culturally responsive curriculum and instruction? To 

address Root Cause 3 in AWCPA’s priority performance 
challenges, we need to better differentiate to support a 
variety of student needs and the way students demonstrate 
learning needs to be differentiated.   

 
Why have individualized curriculum and instruction?   Research 

shows that when given choice, student’s overall performance 
increases in addition to students willingness to accept 
challenging tasks.  Additionally, schools are successful with 
performance-based learning and self-directed/paced 
learning.  

 
Why have flexible schedules and structures?  Teachers need time 

to gather and analyze data, collaboratively plan, and receive 
support and professional development around our new 
curricular design and best practice.   Research shows that 
student achievement increases when teachers receive 
substantial professional development and use data to inform 
their practice. 
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http://www.ascd.org/publications/educational-leadership/sept10/vol68/num01/Choice-Is-a-Matter-of-Degree.aspx
http://www.apprenticeshipcarolina.com/youth-apprenticeship.html
http://www.apprenticeshipcarolina.com/youth-apprenticeship.html
http://www.apprenticeshipcarolina.com/youth-apprenticeship.html
http://www.hightechhigh.org/about/results.php
http://www.hightechhigh.org/about/results.php
http://www.hightechhigh.org/about/results.php
http://www.hightechhigh.org/about/results.php
http://www.hightechhigh.org/about/results.php
http://www.hightechhigh.org/about/results.php
http://files.eric.ed.gov/fulltext/ED498548.pdf
http://www.naesp.org/sites/default/files/Student Achievement_blue.pdf
http://www.naesp.org/sites/default/files/Student Achievement_blue.pdf
http://www.naesp.org/sites/default/files/Student Achievement_blue.pdf


Timeline 
Year 1: Grade-level staff will plan, explore, and be 

provided support/training around various opportunities 

for alternative ways for students to earn credit and show 

what they know.  

 

Year 2:  Each content area will offer two options for course 

credit to demonstrate academic proficiency. Teachers 

are fully planning for instruction in this model. 

 

Year 3: Each content area will offer three-four options for 

course credit to demonstrate academic proficiency. 

Teachers are fully planning for instruction in this model 

and continually refining and improving. 
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Flexibilities and Conditions 

Needed 
• Flexibility with district curriculum and planning 

guides 

 

• Flexibility with state seat-time regulations 

 

• Flexibility within calendar/school day: 1 annual 

vote for school year calendar 

 

• Changes in course offerings/scheduling 

 

• Flexibility with graduation requirements 
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Waivers Requested 
• Waiver to depart from district mandated curriculum and 

assessment system. School gets authority to determine own 
textbooks, resources, educational model, and assessments 
 

• Waiver to depart from APS calendar and scheduling. School 
receives authority to set school year and day. 
 

• Waiver of state policy around student seat time hours. (Credit 
and advancement based on mastery) 
 

• Waiver from district policy regarding earning of credits. 
School to determine own student retention, promotion, and 
acceleration process. 

 
• Waiver to set own graduation credit requirements meeting or 

exceed the minimum standards of the district and state. 
 

• Waiver to increase staff in-service days for orientation at start 
of school year (Contract Waiver, see next slide) 
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Waiver to increase staff in-service days 

for orientation at start of school year: 

Contract Waiver 
• Additional days at the beginning of the school year for 

both new and returning teachers. 
 
• Days will be compensated via agreement for services 

or additional compensation to base salary 
 
• Calendar, including additional days, will be discussed 

and voted on by staff on or before March 1 of the 
previous school year with the exception of year 1. Year 
1 will have the calendar vote on or before May 1. 

 
• Calendar conversation each year will consider and 

align to other ACTION zone schools 
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Impact on Students and Adults 
• Short-term and long-term impacts on students 

Offering culturally responsive and individualized curriculum and 
instruction would increase student engagement and ownership of 
academic learning.   The curriculum would also provide a variety of 
opportunities to demonstrate proficiency of academic standards that 
build on students’ strengths and interests.  Students having choice around 
the courses they take will increase attendance; therefore, having a 
positive impact on credit hours earned resulting in a higher graduation 
rate.   Student-Teacher relationships would be positively affected as 
teachers have more time to get to know their students.  Additionally, 
student achievement would increase as teachers are provided 
substantial professional development and training.    

•  
Short-term and long-term impacts on adults 
Offering courses that are driven by students’ interests, additionally, allows 
teachers to explore and utilize their own talents and interests.   This 
flexibility in curriculum and instruction would also increase the retention of 
quality teachers.  Retention would also increase as our staff would have 
more systems and structures in place to receive professional 
development and support.  Finally, our teachers would be broadening 
their understandings of the scope and sequence of each standard in 
order to explore all the possible avenues for demonstrating proficiency. 
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2. Embedded language development 

model that values cultures and 

languages of learners  
Description: Our school aims to create language learning experiences that 

value the culture and language of all students. All teachers will 
intentionally plan for and create an environment where all students feel 
that their language and culture is valued as a positive asset.   

 
Objectives for Big Idea:  
● Leveraging student language and cultural strengths to build staff 

capacity 
● Students will receive 360, embedded support for language and cultural 

development. 
● To build teachers’ capacity to learn about, understand and value the 

language and culture of all learners. 
● To collaboratively create a curriculum with parent and community 

partners that values students’ language and culture.  
● To ensure that teachers receive support and training around making 

content comprehensible for all language levels in their classrooms 
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2. Prototype Sample 
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Model Rationale  
We serve a very diverse population who often feel 

disengaged and marginalized in the school 

environment.  We also have teachers who want 

very much to support all our students and create 

environments where students feel valued and 

valuable.  However, the time, opportunity and 

available resources are not always available. 

 

We believe that because this issue is student driven, it 

will be meaningful to all stakeholders involved 
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Timeline 
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What is the year by year roll-out timeline to reach the 

year 3 vision? 

 
Year 1:  3-4 represented cultural groups will identify, research, problem-

solve and present professional development for all teachers. 

 

Year 2: Continue with cultural group sessions.  In addition, teachers will 

continue to refine and make commitments around past learning. 

 

Year 3: Identify experienced teachers as leaders in this work, as well as 

create identifying new student leaders and groups to continue the 

process. 



Conditions and Flexibilities 
For this model to succeed, we need: 

 
● Time and opportunity for student cohorts to meet 

and complete the professional development plan 
 

● Teacher/parent/community sponsors to support 
the student cohorts 
 

● Teacher time to listen, learn and try on new 
understandings 
 

● Finding current models/mentors we could learn 
from 

 

26 



Impact on Students and Staff 
Short-term and long-term impacts on students 

Students will feel empowered and valued because 

of their participation in the cohorts, as well as all 

students feeling valued and valuable in the 

classroom environments.  

 

Short-term and long-term impacts on adults 

Adults will be provided with immediate knowledge 

and strategies they can use to refine current 

practices.  They will feel more comfortable and 

capable in their abilities to support all students. 
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3. Student Transitions and 

Leadership 
Description:  At AWCPA, to support student growth, 

emphasis will be placed on creating pathways, with 
measurable milestones, that support a peer-normed 
culture, build social/emotional competencies, and 
equip students with long term and short term decision 
making skills.     

 
Objectives for Big Idea: 
● Students will engage in real world applications of 

learning that prepares them for college and career 
through experiential learning opportunities in 
partnership with community agencies. 

● Establish school structures that support and facilitate 
student leadership.  

● Foster a school environment that instills school pride as 
well as individual and cultural pride 
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Student Transitions Prototype 
Student Transitions Support Model  

5 -> 6  
•introduction to West - 5th grade school visits (feeder elementary schools)  

•Shadow Days - 5th grade leaders to shadow 6th grade leaders 

•Transition committee (5th/6th grade teachers, counselor, 5th/6th grade students, parents) 

•6th Grade Ambassador - mentor incoming 6th graders 

•Early Start - 6th graders start before other grades in August (7th/8th grade teachers support) 

•Parent Meeting - communicate support for 6th grade students (school supplies) (May - at elementary schools, 

July - orientation/registration) 

8 -> 9 
•Introduction to HS at West - Credits, Career Pathways (Counselor) 

•Shadow Days - 8th grade leaders to shadow 9th grade leaders 

•Transition committee (8th/9th grade teachers, counselor, 8th/9th grade students, parents) 

•9th Grade Ambassador - mentor incoming 8th graders 

•Parent Meeting - communicate support 9th grade students (May, July - orientation/registration 

•Changing of Guards Tradition - welcoming 9th grade students 

11/12 -> Post Secondary  
•Application Day - teachers support students to fill out college application 

•Shadow Days - 11th/12th graders to shadow college students 

•College Ambassadors - college students/career leaders  (adults) mentor 11th/12th graders 

•College Fair - 6-12 opportunity to engage in admission counselors 

•College Conference - HS Students engage in college readiness activities (resume, essay, financial aid, 

scholarships) 

•Transition Committee (11th/12th grade teachers, counselor, 11th/12th grade students, parents, college 

students) 

•Parent Meeting - July (orientation/registration), December, April  
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Student Leadership Prototype 
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College & Career Readiness Leadership Progression 

6  
Leader in Me 

 
 

•organization  

•timeliness  

•self-advocate  

•basic conflict resolution  

•start exploring service learning topic  

•5 community service hours  

•introduction to peer normative model  

7 
Leader in  
My Grade 

•goal setting  

•start to explore post secondary  

•explore high school options  

•advocate for others  

•moderate conflict resolution  

•participation in peer normative model - peer 

court, problem solving circle, peer government, 

student ambassadors  

•10 community service hours  

8  
Leader in  

My School 

•postsecondary experiences  

•at least 1 college visit  

•college fair visit  

•final project - contribution to West  

•application of HS 

•leadership of middle school peer normative 

model - peer court, problem solving circle 

(conflict resolution circle), peer government   

•15 community service hours  

9  
Leader in  
My City 

•at least 2 college visits - one traditional & one non-

traditional  

•start college application/explore requirements & 

financial aid 

•understanding of credits for graduation  

•15 hours of community service 

10  
Leader in 
My State 

•build budget (consumer economics) 

•require extracurriculars  

•career planning experiences (aptitude)  

•15 hours of community service  

11  
International Leader 

•15 hours of community service  

12  
International Leader 

•15 hours of community service  

 

 

 



Model Rationale 
Why have  a model for student leadership, transitions, and 

pathways? 
 
At AWCPA, we have students from a variety of backgrounds and 

assets - a systematic, intentional set of structures is need to 
exploit and further the natural abilities of these students. 

 
Research shows that students who develop leaderships skills and 

hold leadership positions not only have greater success in 
secondary education, but also in their careers. The work on 
transitions and student leadership is also based on the anti-
deficit framework, which has shown to be successful across 
several contexts.  

 
Additionally, research at the postsecondary level has shown that 

a sense of belonging has as positive correlation with 
persistence, especially in cases where interventions are put in 
place to further that sense of belonging.  
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https://consortium.uchicago.edu/sites/default/files/publications/Wallace Report.pdf
http://www.econ.ucsb.edu/~weinberg/Leader.pdf
https://www.gse.upenn.edu/equity/sites/gse.upenn.edu.equity/files/publications/bmss.pdf
https://www.gse.upenn.edu/equity/sites/gse.upenn.edu.equity/files/publications/bmss.pdf
https://www.gse.upenn.edu/equity/sites/gse.upenn.edu.equity/files/publications/bmss.pdf
http://link.springer.com/article/10.1007/s11162-007-9052-9


Timeline  
Year 1: Grade level staff will plan, explore, and be 

provided support/training around various opportunities 
for building leadership capacity in students and 
structures that would allow for those opportunities. 
Grade level staff will also explore how to best support 
students in crucial transition years.  

 
Year 2:  Each grade level will create a pilot cohort to 

implement leadership skills for students and transition 
supports.    

 
Year 3: Each grade level will provide opportunities for 

students to develop leadership by incorporating 
structures into their daily schedule and provide transition 
supports for crucial years.   
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Conditions and Flexibilities 
For this model to be successful we would need:  
 
• Flexibility with district curriculum and planning guides 
• Flexibility with state seat-time regulations 
• Flexibility within calendar/school day: 1 annual vote for school 

year calendar 
• Changes in course offerings/scheduling 
• Flexibility with graduation requirements (increase elective credits 

to include leadership course) 
 

Waivers Needed: 
 
• Waiver to depart from district mandated curriculum and 

assessment system. School gets authority to determine own 
textbooks, resources, educational model, and assessments 

• Waiver to depart from APS calendar and scheduling. School 
receives authority to set school year and day. 

• Waiver of state policy around student seat time hours. (Credit 
and advancement based on mastery) 

• Waiver to depart from APS graduation requirements  
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Impact on Students and Adults 
Short-term and long-term impacts on students 

Offering opportunities for students to develop leadership skills will improve 
the culture of the school and  increase the sense of belonging and safety 
felt by students. Given the differing backgrounds and assets of our 
students, a student culture that is supportive to all students, is peer 
normative, and builds on the assets of students will allow for students to 
build resiliency, social/emotional strength, and leadership skills. 
Additionally, supporting students through crucial transition periods in their 
educational careers will help reduce the number of dropouts in the 
upper years of transition and help students transition from smaller 
elementary settings to larger secondary settings. This will help create a 
continuum of academic and behavioral success for students.     

 
Short-term and long-term impacts on adults 

Systems and structures that build the leadership capacity among 
students will support the varied instructional models and help create a 
sense of shared ownership in the building between adults and students.  
In turn, this would allow for greater flexibility for teachers to pursue various 
academic activities  with the understanding that students have skills to 
be self-reliant and lead each other.  
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HUMAN CAPITAL 
STRATEGY 
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1. Teacher Support/Development and Retention 

Model 

2. Staff Evaluation Model 



Human Capital Strategy Statement  
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At AWCPA, to enhance human capital and prioritize staff needs we will 

implement a strong culturally responsive teacher support/development 

and retention model as well as a differentiated staff evaluation system. 

Teacher Support/Development and Retention 
• Differentiated, actionable, and job-embedded professional 

development to create a system of support and connection 

to the community that results in growth, confidence, self-

advocacy, and improved practice. 

 
Staff Evaluation  

• Continuous tiered evaluation system based on position and 

experience to provide meaningful and timely feedback to 

efficiently and effectively provide opportunities for reflection 
and growth. 

  

 



1. Teacher Support/ 

Development Retention Model 

What does the model entail? 

Training and support for teachers to develop as “thought 
partner” in each grade-level and content 

 

Model Objectives: 
• 1st and 2nd year teachers in our building are paired with a 

“thought partner” that acts as a resource in the classroom 
and outside in order to retain all teachers 

• Replace the current “New Teacher Induction” program to 
better address the needs of our teachers and students 

• Tiered coaching to develop new “thought partner” in 
content and grade-level teams. 

• Structured time for job-embedded collaboration within 
content and grade-level. 
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EXAMPLE 

Experience Plan 

Probationary 1 (1st 

Year Teacher) 

Common grade-level or content 
“Thought Partners” is assigned to 
Co-plan and Co-teach one 
Section 

Probationary 2 (2nd 

Year Teacher) or 

Teachers 

Requesting Support 

Common grade-level or content 
“Thought Partners” is assigned to 

Co-plan and Co-teach one 
Section in alternating Quarters 

Probationary 3 (3rd 

Year teacher)  

Common grade-level or content 
“Thought Partners” is assigned to 

Co-plan  

Non-Probationary Job-Embedded professional 
development to support the 
teacher in becoming a ‘thought 
Partner.” 

Prototype Example 

38 



Why Implement This Model? 
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Job embedded professional development, when conducted correctly, is more effective 

than traditional PD because it better addresses the needs of adult learners. 

Specifically, job-embedded professional development is defined by: a learn-try-

evaluate cycle that repeats over time, active teacher involvement, and immediate 

implementation. Job-embedded professional learning is more effective than 

traditional PD because educators work on concepts or initiatives more than once. 

They have a chance to learn, try it in their own classrooms, and then evaluate their 

performance. This learning-try-evaluate cycle is what makes job-embedded PD so 

powerful. (School Improvement Network, 2013) 

 

Job-embedded learning allows for teachers and leaders to feel supported as they 

change their practices to improve student outcomes. (Generation Ready, 2016) 

 

Average of 25 new staff members over the past few years 

- Developing Teachers for retention so we can work on refinement of practice. 

- Opportunities for veteran teachers to continue to develop 



Phase In Timeline 
Year 1: Training will be provided for “thought partner” 

to develop their mentoring skills. 1st year teachers 
will be paired with a “thought partner” to learn 
together. 

 
Year 2: Training will be provided for “thought partner” 

to develop their mentoring skills. 1st and 2nd year 
teachers will be paired with a “thought partner” to 
learn together. 

 
Year 3: Training will be provided for “thought partner” 

to develop their mentoring skills. All teachers will 
have the opportunity to participate in this 
collaborative experience to learn together. 
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Conditions and Flexibilities 

Needed 
● Flexibility for the school to refuse forced placements 

 
● Flexibility to offer late hires (after July 1) 1 year contracts 

in place of long-term substitute placements  
 

● Flexibility to increase staff in-service days (not to exceed 
7 days for new teachers and 6 days for returning 
teachers) for orientation at start of school year 
 

● Flexibility for school to determine PD calendar for year – 
e.g. ILT proposes PD calendar annually and take to staff 
for feedback 
 

● Flexibility from district to conduct our own new teacher 
induction requirements 
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Impact on Students and Adults 
Short-term and long-term benefits for students include: 
• Opportunity for two teachers to collaborate 

together in the room to monitor for behavioral, 
affective, and cognitive engagement and plan in 
the moment needs to address students.  

• Students work with a pair of teachers who are 
constantly reflecting and developing their skills 

 
Short-term and long-term benefits for teachers 
include: 
• Consistent expectations throughout classrooms in 

the building 
• Opportunities to develop your pedagogy through 

mentoring and leadership 
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2. Staff Evaluation Model  
Continuous tiered evaluation system based on position and 
experience to provide meaningful and timely feedback to 
efficiently and effectively provide opportunities for 
reflection and growth. 
 
Model Objectives:  
 
• Teachers have an evaluation system that is 

manageable, connected to their needs and 
experience level in the building.  

• Teachers see a clear pathway towards expertise in their 
field and understand next steps. 

• A narrowed focus on specific standards allows 
increased ability to develop proficiencies. 

• Increase efficiency and effectiveness of evaluators and 
teachers in order to increase the quality of the 
observation and feedback process. 

 

43 



Prototype Example 

44 

Teachers who have met 
proficiency by providing 
multiple pieces of evidence 
towards the standard will not 
need to focus on that standard 
the next year. 

EXAMPLE 

Experience Plan 

Probationary 1 (1st 

Year Teacher) 

Standards 1 & 2 Partially 

Proficient or Above 

Probationary 2 (2nd 

Year Teacher) 

Standard 1 & 2 Proficient, 

Standard 3 Partial Proficient 

or Above 

Probationary 3 (3rd 

Year teacher)  

Standard 1, 2, & 3 Proficient 

or Above 

Non-Probationary Continue to Develop 

Standards 1 - 3 

 

Start developing standards 4 

- 5 



Why Implement This Model? 
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Allowing schools to have the opportunity to create their own evaluation 

system that is custom made and tailored to support their current staff 

creates a culture of performance (Steiner 2010). 

 

Currently an administrator takes approximately 10-12 hours per 

probationary teacher and 7-9 hours for non-probationary teacher 

per year. Each evaluator has 17 - 18 teachers to evaluate per year. 

- Admin provides surface level feedback to address the multiple 

elements vs specific goal oriented feedback that is in the teachers’ 

zones of proximal development. 

 

Currently teachers are trying to address a checklist of 92 element in 

preparation for each observation. 

- Teachers burnout and feel inadequate because they are trying to 

address elements that are not in their current zone of proximal 

development. 



Timeline 
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Year 1: Pilot with Everyone 

- Feedback and Make Adjustments 

 

Year 2: Implement Revised Pilot based off of feedback 

- Feedback and Make Adjustments 

 

Year 3: Implement Revised Pilot based off of feedback 

- Feedback and Make Adjustments 



Flexibilities and Conditions 

Needed 

47 

● Flexibility for the school to refuse forced placements 

 

● Flexibility for the school to determine own evaluation process 

 
● Flexibility for school to exit staff who are ineffective for 2 years 

 

● Flexibility to offer late hires (after July 1) 1 year contracts in 

place of long-term substitute placements  
 

 



Impact on Students and Adults 
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Short-term and long-term benefits for students include:  

-Higher teacher retention which leads to consistent instruction and relationships  

-Improved evaluation system will lead to increased staff effectiveness as a result 

of more strategic feedback 

Short-term and long-term benefits for teachers include:  

-Staff can dig deeper into standards they are assessed on by narrowing their 

focus and improve their practice.. 

-Staff are valued for in the standards they have shown consistent proficiency 

 

 



Next Steps 

• Gather staff and community feedback and 

make revisions 

 

• Share draft Innovation Application with staff 

 

• Hold staff vote to demonstrate consent for 

Innovation Status 

 

• Local Board presentation (March 1st) 
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