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Framework 
Mass Insight Education (MIE) conducted a School Readiness Assessment (SRA) for Aurora West College Preparatory Academy on November 5-6th, 
2015.  The SRA examines a school’s overall performance and effectiveness according to the research-based criteria outlined in MIE’s framework 
for high-performing, high-poverty schools. The purpose of the SRA is to identify school strengths, opportunities, and areas for growth and 
improvement to inform planning and school design activities related to participation in Aurora Public School’s (APS’) ACTION Zone.   

 
 
Findings are organized to align with the four conditions in the Colorado Department of Education (CDE) District and School Performance Unit’s 
framework for school turnaround.  These conditions include: 
 

 Culture of Performance: Foster a positive learning environment that supports a focused, 
mission-driven approach to excellence with high levels of shared accountability.     

 Academic Systems: Design and implement a rigorous, aligned, and engaging academic 
program that allows all students to achieve at high levels.    

 Talent Management: Employ dynamic leadership to develop, support, and evaluate 
educators in implementing mission driven instructional strategies.   

 Operations and District Support:  Create systems and processes that promote 
organizational efficiency and effectiveness, including through the use of time and financial 
resources.   

Culture of 

Performance 

Academic 

Systems 

Talent 

Management 

Operations 

and District 

Support 

Part I: School Readiness Assessment Overview 
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As a part of the review process, SRA reviewers synthesize findings to identify school strengths and areas of need in relation to the four 
conditions. This report includes a brief explanation of the SRA process and a detailed description of findings gathered from the data and 
document review and stakeholder input.  
 

Process 
The SRA process involves three phases of data collection and review:  
 

 Pre-Site Visit:  Prior to the site visit, the MIE team reviews existing data and works with school leadership to collect any other 
relevant data and documents that may be helpful to understand school performance. The team reviews these materials prior to the 
site visit, allowing them to have a fuller understanding of the school and ask more targeted questions during the site visit.  
 

 Site Visit:  A team of reviewers conducts an on-site visit to meet with members of the school community.  During the two-day school 
visit, the MIE team conducts multiple focus groups comprised of school administrators, teachers, staff, students, parents, and 
community members to ask targeted questions about school performance.  Additionally, MIE administered an anonymous survey as 
an additional method to gather stakeholder input.  Via focus groups, the SRA was able to talk to a representative sample of the West 
community.  Stakeholder focus groups included the principal, instructional coaches and teacher leaders, grade level teachers, 
guidance, special education staff, student representation, and a group of community staff members. Thirty-six staff members, or 
forty-three percent of staff, completed the online survey. 

 

 Completion of SRA Report and Follow-up Support:  Following the on-site visit the MIE team reviews and synthesizes all available 
data to generate this SRA Final Report, identifying strengths and growth areas.   
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Student Enrollment and Demographic Data 2014-20151 
 
Grades 6-12 5 Year Enrollment Trend Upward 

Student Enrollment 1,326 Mobility Rate 18% 

% Male 48.6% % ELL 47.9% 

% Female 51.4% % ESS 10.1% 

% Free and Reduced Lunch 86.1% % Gifted/Talented 4.8% 

 

 
  

                                                             
1 Sources:  Aurora Public Schools, Division of Accountability and Research, School Enrollment and Demographics  Report (2014-2015) and School Data Profile 

Part II: Aurora West College Preparatory Academy Background Information 
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School Climate Data Trends2 
 

 
 
 

 

                                                             
2 Source:  Colorado Department of Education SchoolView Data Center http://www.cde.state.co.us/schoolview 
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Although the average daily attendance at West 

has remained fairly consistent between 90-92% 

over the past three years, chronic absenteeism 

continues to increase and has doubled since the 

2012-13 school year (SY). Schools with average 

daily attendance rates above 97% rarely 

experience problems with chronic absence and 

recent trends suggest that West has room for 

improvement in these areas. 

West graduated its first student class in the 2013-

14SY. Although the school rate is well below the 

state average, West was successful in exceeding 

the average district percentage of graduating 

students. This is a positive starting place for West 

and should continue to be monitored for 

improvement as future classes graduate and 

additional data becomes available.  

http://www.cde.state.co.us/schoolview
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Student Achievement Data3 

  

                                                             
3 Source:  Colorado Department of Education SchoolView Data Center http://www.cde.state.co.us/schoolview 
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Reading proficiency at West has decreased 

progressively each year from 2012 to 2014, while 

overall proficiency at the state level has remained 

steady at 68%.  District-level proficiency is slightly 

lower than the state average, but has also 

remained steady between 47-49%. Falling 

proficiency at West reveals that nearly 70% of the 

tested student population is not proficient in 

reading.  

The number of ISS/OSS/Expulsions at West has 

decreased progressively over the past three years 

to 349 incidents last school year. This positive 

trend reflects a 30% decrease in severe 

disciplinary action between the 2012-13SY and 

the 2014-15SY.  

http://www.cde.state.co.us/schoolview
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Since 2012, state math proficiency levels have 

remained steady around 47% and district levels 

have decreased slightly from 30% to 28%.  

Proficiency at West has been consistently lower 

than state and district averages and continues to 

fall. Since 2012, school-level proficiency has 

decreased by 8%, resulting in nearly 85% of the 

tested student population that is not proficient 

in math. 

District and state writing proficiency levels have 

remained consistent since 2012 around 55% and 

35-37%, respectively. Writing proficiency at West 

has decreased to only 26%, which is half of the 

state average proficiency and about 10% lower 

than district-level proficiency.  
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Rating System 
To provide detailed school level information, the MIE SRA team synthesized collected focus group and survey data and organized findings across 
the four conditions.  Additionally, the SRA team utilizes a scale to help in the prioritization of areas of need and strength. The scale is explained 
below.  
 

Needs 
Improvement 

Stakeholder feedback reveals there is little or no elements present across the school, or individuals 
may demonstrate application of indicators but it is not systematic. 

Developing 
Stakeholder feedback reveals that although there is some evidence related to the indicator, not all 
practices are consistently present across the school. 

Proficient 
Stakeholder feedback suggests that all indicators are present and implemented consistently across 
the school.   

Exemplary 
Stakeholder feedback reveals all indicators are consistently present across the school, and the school 
has a system to evaluate effectiveness and monitor and continuously improve each practice.  

 
  

Part III: Summary of Main Findings 
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1. Culture of Performance 

 

Strong Foundations on Which to Build: 

 Well-known strategic school goals and student engagement priorities (behavioral, affective, & cognitive) 

 Strong staff culture and leadership-building 

 Data structures and Professional Learning Communities (PLCs) 

 Non-negotiable behavioral initiatives for continued behavior improvement 

 Student satisfaction with teacher support and feedback 

 

Areas of Need: 

 Clearly-defined and consistently-enforced standards and consequences to support behavioral initiatives 

 Measureable performance targets and outcomes for school-wide goals 

 Overall cultural integration and alignment of the middle school and high school 

 Collective understanding of expectations for individual staff efforts in supporting ELLs and struggling students 

 

Summary of Culture of Performance Findings: 
 

1. Culture of Performance: Foster a positive learning environment that supports a focused, mission-driven approach to excellence with high 
levels of shared accountability. 

Indicators: 
Needs 

Improvement 
Developing Proficient Exemplary 

1.1.         Executive Leadership Systems     X  

1.2.         Performance Monitoring and Accountability     X   

1.3.         Communication   X   

1.4.         School Environment Systems    X   

1.5.         Culture of Success  X   

1.6.         Shared Responsibility for Success  X   
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Executive Leadership Systems 
The majority of the school community could articulate the strategic school mission (behavioral, affective, and cognitive student engagement) 
and three goals related to improvements in overall achievement, improvements in sub-group achievement, and the creation of a safe and 
respectful learning environment. Leadership has made purposeful decisions in support of school goals and staff could identify examples of how 
goals are continuously emphasized in daily activities, such as PD selection and coaching or feedback discussions. It appears that the school 
priorities have already become embedded into the overall school culture, with staff and students articulating the importance of engagement 
strategies. Seventy-five percent of staff survey responses “agree” or “strongly agree” with the statement “School leadership establishes and 
focuses on school mission and strategic direction with staff, students, and families.” Additionally, staff recognize an increased distribution of 
leadership and increased opportunities to build their own leadership capacity. While the school mission and goals appear to drive thoughtful 
strategic initiatives for the school year, it is unclear how the school intends to evaluate and measure the success of its goals, specifically around 
student engagement priorities. Fifty percent of staff survey responses “agree” or “strongly agree” with the statement “The school has a 
manageable set of goals and a clear set of strategies to achieve those goals.” 
 
Performance Monitoring and Accountability 
School administration and instructional leadership shared that performance results for the first quarter of this year have been extremely 
positive, with all 9th graders on-track (no failing grades) and only twenty-two behavioral referrals. Sixty-four percent of staff survey responses 
“agree” or “strongly agree” with the statement “The school has a reliable system to collect and analyze school-wide data (including 
attendance, behavior, academics, etc.).” The school has implemented regular performance monitoring expectations and checkpoints through 
standardized data processes and Professional Learning Communities (PLCs). Although PLCs and grade-level teams meet frequently to discuss 
data, stakeholders seemed unsure of the tangible takeaways and actionable expectations resulting from the data-sessions at the school-level. 
Participants communicated that they have clear protocols and expectations for collection of academic proficiency data and climate indicators, 
but some staff expressed frustration with burdensome paperwork and processes. While there seem to be strong performance data-systems in 
place, the extent to which collected data is consistently used to support concrete, measurable actions is unclear.  
 
Communication 
School leadership expressed some uncertainty about the effectiveness of current communications systems. In an effort to maximize productive 
use of time, the school stopped holding all-staff meetings and instead filters messages through the distributed leadership and teaming 
structures. While staff did not raise communication as an area of concern, school leaders seemed dissatisfied with internal communication 
systems and would like staff feedback on preferred methods of communication. Fifty-eight percent of staff survey responses “agree” or 
“strongly agree” with the statement “School leaders regularly communicate with staff through a variety of methods, including but not 
restricted to emails and meetings such as all-staff meetings, leadership team meetings, data team meetings, committee meetings, 
recognition assemblies, and monitoring meetings.” 
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Leadership communicated that they use surveys to gather feedback about the school climate from students and staff, but we did not collect 
evidence of additional formal methods of gathering stakeholder feedback, specifically from parents and guardians. Participants communicated 
that a need for extensive translation services hinders two-way communication efforts with parents and external stakeholders.  
 
School Environment Systems 
Overall, teachers and students feel safe at West. The school’s current student engagement priorities include increased behavioral policies and 
procedures, such as restorative justice training for teachers and increased staff presence in the hallways. Participants noted that staff who 
continue to struggle with classroom management also received training in no nonsense nurturing. While staff and students agree that student 
behavior has improved this year, they expressed a need for clearly defined and consistently-enforced standards and consequences to address 
ongoing negative behaviors, specifically for high-tier behavioral students. Clearly defined procedures for teachers will be especially critical for 
West, as the school has adopted two behavioral methodologies. While forty-seven percent of staff survey responses “agree” or “strongly 
agree” with the statement “There are clear school-wide expectations for student behavior, including routines to uphold those expectations, 
and a transparent discipline policy,” only twenty-five percent “agree” or “strongly agree” with the statement “Student behavior is under 
control in classes and common spaces.” 
 
Although the average daily attendance at West has remained fairly consistent around ninety to ninety-two percent over the past few years, 
chronic absenteeism continues to increase and will be an area to monitor moving forward.  
 
To strengthen student-adult relationships at the middle school level, last year’s 6th and 7th grade teachers looped up with their students this 
year. While staff and students have had positive feedback about looping, participants did note that behavioral challenges continue to be most 
prevalent in the middle school and that newer teachers would benefit from additional supports and training to help manage their classroom 
environments.   
 
Participants noted that the school has high mental health and emotional needs. The student support center identifies at risk students in the 
beginning of the school year to provide them with access to social workers and counselors. However, students and staff expressed a need for 
additional access to supports for issues such as anxiety, stress-management, self-esteem, and strategies for coping with challenging personal 
situations. As the school develops strategic resources and partnerships to meet these socioemotional needs, it will be imperative to ensure that 
all students are aware of available supports and know how to access them.  

 
Culture of Success 
Stakeholders acknowledge that school leadership increasingly promotes high student expectations and a positive school climate. Sixty-nine 
percent of staff survey responses “agree” or “strongly agree” with the statement “Staff interactions with students convey high expectations 
for all students.” Students reported that they feel supported by teachers and are satisfied with the balance of positive and critical feedback they 
receive. Student accomplishments are highlighted through school events which are open to parents and the community, such as a student of the 
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month luncheon and the school musical. In support of developing a culture of success at West, the school has identified academic rigor as one of 
three student engagement priorities, but staff were unable to articulate how administration will hold them accountable for student engagement 
goals outside of informal, qualitative feedback.  
 
The school is currently undertaking initiatives to support college and career readiness, such as hiring a new high school counselor and hosting 
middle school information sessions that explain the importance of college and the options available for students, especially for those with 
refugee status. Building a strong school culture that is centered on college and career readiness will require expanded efforts in helping students 
set goals, draw connections between coursework and their goals, and understand the processes involved with reaching their goals. While the 
school does provide opportunities for students to work part time or participate in technical programs and college classes at neighboring 
institutions, students at all levels expressed a need for more systematic support for the development of “real world” skills and college and career 
readiness beginning in middle school and continuing through graduation.  
 
Shared Responsibility for Success 
Sixty-seven percent of staff survey responses “agree” or “strongly agree” with the statement “All staff members demonstrate a belief that 
students’ learning and behavior is their collective responsibility.” Staff believe they are collectively responsible for student achievement and 
growth, but they lack a collective understanding of what individual efforts will be needed to meet the needs of struggling students, especially 
those with interrupted schooling and high language acquisition needs. Staff seemed to have conflicting ideas of with whom the responsibility for 
language development in content areas should fall.  
 
While staff generally seem to hold students and peers accountable for school goals, participants communicated a lack of unity and cohesive 
community culture between the middle school and high school. This cultural and operational division hinders a school-wide sense of 
responsibility for success by keeping the locus of accountability within grade-level teams and groups. Staff and students believe that 
disengagement at the middle school level is partially due to students’ impression that they will not attend the same high school. Outside of 
application assistance for 8th graders, it is unclear what strategies and formal efforts the school has in place to ensure the matriculation of 
middle school students into their high school program. 
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2. Academic Systems 

 

Strong Foundations on Which to Build: 

 Strong grade-level and content-area academic teaming structures 

 Known expectations for delivery of instruction to support student engagement priorities 

 Staff flexibility and autonomy to develop instructional materials   

 

Areas of Need: 

 Vertical planning and alignment (across entire 6-12 program) 

 Increased supports around math instruction and for 6th graders and special education students 

 Formal and embedded cross-curricular support system for English language learners 

 Consistent application of standards-based instruction and grading 

 Differentiated instruction and personalized learning time for students 

 

Summary of Academic Systems Findings: 
‘ 

Curriculum and Standards 

2. Academic Systems: Design and implement a rigorous, aligned, and engaging academic program that allows all students to achieve at 
high levels.    

Indicators: 
Needs 

Improvement 
Developing Proficient Exemplary 

2.1. Curriculum and Standards X    

2.2. Data Driven Instruction   X   

2.3. Academic Planning Structure and Systems X    

2.4. Delivery of Instruction  X   

2.5. Intervention   X   
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While teacher teams work do together to co-create lesson plans, additional materials, and assessments to supplement district curricular 
resources, there is a rigid separation between the high school and the middle school. High school and middle school teams work independently 
and do not seem to coordinate to ensure curricular alignment across the entire 6-12 program. It appears that staff use district-provided 
scope/sequence maps and a school pacing guide as a basis for instruction, but that most resources are teacher-created. While grade-level, 
content-area teams at West meet and collaborate frequently to discuss student progress against standards in alignment with the Common Core, 
it is unclear how consistently this is implemented in instruction due to uneven understanding of the content standards.  Additionally, staff voiced 
concerns around standards for English language learners (ELLs), communicating that although many students are high achieving at state 
assessments, they are not appropriately re-designated from their English language development (ELD) level because standards-based instruction 
may not be a uniform practice.   
 
Data Driven Instruction 
Staff collaborate in academic teams to develop and administer student assessments in alignment with standards and performance indicators. 
The school has clear and formal protocols for staff to collect data from a variety of student assessments (teacher, district, and state-created) in 
order to identify groups of students in need of additional supports. Although teams do meet regularly to discuss collected student data, some 
staff feel that data discussions are more administrative than analytical and that a lack of actionable strategies and measures contributes to 
inconsistent adjustments in instruction.  Additionally, staff feel that differentiated data-cycles may be more valuable to specific departments, 
such as for special education or electives.  
 
Academic Planning Structure and Systems 
Although teachers have scheduled weekly plan periods and team meetings, staff unanimously expressed a need for increased planning time. 
Only twenty-six percent of staff survey responses “agree” or “strongly agree” with the statement “The school has clear protocols to ensure 
that common planning time is used effectively.” Teachers reported meeting unofficially after school and on weekends to plan their lessons, 
because planning time is not often protected space and is used to support additional school needs outside of lesson planning, such as frequent 
substitute teaching. Leadership and staff agree that the school has strong horizontal planning structures in place, but staff were unclear on 
current strategies for vertical curricular planning and alignment. While Professional Learning Communities (PLCs) seem to have been designed to 
support inter-grade-level collaboration, staff were generally unable to articulate how the PLC data-cycles should support vertical alignment. 
Additionally, staff reported that PLCs do not meet frequently enough due to scheduling constraints.  
 
Delivery of Instruction 
The school’s student engagement priorities are well-known throughout the school community and drive school-wide expectations for delivery of 
instruction. Staff and students could articulate the importance of student engagement in the classroom, including considerations around 
behavior, emotional/ cultural-relevance, and academic rigor.  
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Overall, students reported that instruction is challenging and they were able to articulate examples of how learning can be differentiated for 
individual student needs. However, it appears that efforts to differentiate learning are not consistently found in all classrooms and students 
expressed a desire for more consistent personalization. With such a diverse population of students, including a large number of students with 
interrupted learning and refugee status, culturally-competent instruction is paramount. Students and staff articulated a continued need to make 
school relevant to student’s goals and to real world applications, including personal finance, resume writing, job/college applications, and 
health/stress management.  
 
The school does not appear to have a formal, embedded cross-curricular support system to follow English language learners throughout their 
school day. Language development supports appear to be predominantly isolated to ELD blocks and ELD or special education staff. Content staff 
members generally do not feel that they have adequate training to effectively differentiate instruction to support the development of student 
literacy skills needed for mastery of core content areas. Additionally, although paraprofessionals support special education students in the 
general education classrooms and through pull-out classes, these supports are spread thin. Fifty-eight percent of staff survey responses “agree” 
or “strongly agree” with the statement “This school adequately meets the needs of English Language Learners,” and similarly, only fifty 
percent of staff survey responses “agree” or “strongly agree” with the statement “This school adequately meets the needs of students 
receiving special education services.” Staff and students agreed that the school could do more to support ELLs and special education students. 
 
Intervention 
Staff reported that grade-level MTSS teams meet regularly to identify students in need of additional academic support and to discuss strategies 
for intervention. Staff also communicated that there are some intervention supports in place, but that the need is so great that current 
strategies are insufficient in serving the highest-tier students, specifically middle schoolers and special education students. Student enrollment in 
middle school classrooms and in the special education population continues to increase, which further strains the available support systems. 
Only thirty-six percent of staff survey responses “agree” or “strongly agree” with the statement “There is a school-wide system in place to use 
data to identify students in need of intervention and regularly assess progress.” Participants did not discuss formal plans to offer extended 
learning opportunities in support of increased intervention services or high-school level credit recovery opportunities. 
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3. Talent Management 

 

Strong Foundations on Which to Build: 

 Purposeful division of leadership responsibilities 

 Cultural competency evaluation to support strategic staff recruitment 

 Documentation and transparency of staff roles and responsibilities 

 Teacher evaluations aligned with school goals  

 Strong coaching relationships and differentiated coaching cycles 

 

Areas of Need: 

 Relevant and differentiated PD opportunities with actionable strategies and tools for staff 

 Increased training, coaching, and support for new teachers  

 Continue pursuing long-term strategic evaluation and retention initiatives in alignment with strategic recruitment efforts 

 

Summary of Talent Management Findings: 
 

Strategic Staff Placement and Allocation 

3. Talent Management: Employ dynamic leadership to develop, support, and evaluate educators in implementing mission driven 
instructional strategies. 

Indicators: 
Needs 

Improvement 
Developing Proficient Exemplary 

3.1.      Strategic Staff Placement and Allocation  X   

3.2.      Distributed leadership/ Organizational Structure   X  

3.3.      Instructional leadership   X  

3.4.      Professional Development  X   

3.5.      Recruitment and Retention Strategy  X   

3.6.      Evaluation Systems  X   
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School leadership has demonstrated that they can approach staff placements and allocations strategically and move staff between grade levels 
as necessary. Evidence of this includes thoughtful development of TOSA and instructional support positons, as well as formal teacher looping. 
Additionally, the school partners with the Boettcher Foundation to develop teachers in residency and gain additional classroom support. While 
these initiatives received positive stakeholder feedback overall, staff did express some concerns about the challenges associated with frequent 
reallocation of team members across grade levels. Furthermore, although students and teachers were overwhelmingly supportive of looping, 
they did note that as a result, West’s newest staff members are serving the youngest students with the highest behavioral needs. 
  
Distributive Leadership/Organizational Structure 
The administrative leadership team at West includes the principal, assistant principals and TOSAs, and extends to include school deans and the 
athletic director. School administration purposefully divides their leadership responsibilities to cater to individual strengths and build capacity in 
other areas. Additionally, participants detailed that opportunities for staff to build their own leadership capacity have increased with the 
distribution of teacher leader roles and strong academic team structures. To support leadership and team structures, staff communicated that 
the school has been working to document and distribute a master copy of all staff roles and responsibilities, but they were unsure of the end 
result. Overall, staff are generally satisfied with distributive leadership structures and feel comfortable with their ability to seek out the 
appropriate staff members to help address specific concerns. There may be additional opportunities for west to strategically review formal and 
informal staff roles to identify capacities and eliminate potential duplicated efforts. 

 
Instructional Leadership 
The school’s cognitive engagement priority clearly defines a core expectation that “collaborative teams of staff and students will intentionally 
plan and deliver effective, engaging and rigorous instruction to ensure that every student demonstrates a minimum of one year’s growth every 
year.” The affective and behavioral engagement priorities further support this instructional expectation by emphasizing the importance of a 
culturally-responsive community with clear expectations and structures.  Sixty-one percent of staff survey responses “agree” or “strongly 
agree” with the statement “School leadership sets and communicates a clear instructional vision aligned to school improvement plan and 
predicated on the belief that all students can perform at rigorous academic levels.” Instructional leadership at West seems to successfully 
leverage teacher leaders as change agents and as communicators of instructional priorities and norms. The team is unified and meets regularly 
to discuss coaching strategies and coordinate for improvement. Staff overwhelmingly reported that teacher and instructional support team 
members have strong coaching relationships built on trust and collaboration. To protect the trusted coaching relationships, the school strives to 
keep teacher coaching separate from teacher performance evaluations. However, participants did report that most teachers will request 
instructional support for professional learning goals identified through formal evaluations and informal observations. The instructional support 
team differentiates their coaching cycles to meet individual teacher needs and requests. Fifty-eight percent of staff survey responses “agree” or 
“strongly agree” with the statement “I receive frequent and actionable instructional feedback delivered through a variety of means.” 
  
Professional Development 
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Professional development is offered at least three to four times per month and staff have the ability to choose from a number of school-level PD 
options. Fifty-six percent of staff survey responses “agree” or “strongly agree” with the statement “The school consistently offers rich and 
meaningful PD opportunities that are aligned to the school’s instructional priorities, student needs, and staff growth areas identified through 
observations.” Although participants acknowledged that many PD opportunities are available at the school and district levels, they feel that 
there is some disconnect between PD and the data-cycles.  Staff expressed a desire for further differentiated PD with focused topics that can be 
directly applied to the classroom to create a measureable impact for students. Further personalizing PD opportunities and ensuring that staff 
leave with concrete and actionable strategies, tools, and resources will go a long way in increasing its relevance in the classroom. 
 
Staff and students communicated a need for increased supports and training for new teachers, specifically around cultural and behavioral 
acclimation to the school. Although there are monthly, hour-long new teacher academies, West’s newest staff may benefit from more intensive 
coaching and support opportunities early-on in the school year. 
 
Recruitment and Retention Strategy 
Leadership employs thoughtful and proactive staff recruitment strategies, including early initiation of the recruitment process and the use of a 
cultural-competency screener. After passing the screening for school fit and values, prospective hires go through multiple interview steps, 
including planning a lesson and teaching a class. Staff acknowledged and seemed to support the new strategic recruitment processes and 
expectations. Additionally, the school’s partnership with the Boettcher Teacher Residency program can serve as a recruitment pipeline when 
appropriate. To support thoughtful staff recruitment strategies, West should continue to develop and pursue long-term strategic retention 
efforts.  
 
Evaluation Systems 
Qualified evaluators at the school include the Principal, Assistant Principals, TOSAs, and Deans. While the evaluation team strategically 
distributes evaluation assignments based on capacities and/or the level of need of the classroom, they may benefit from systematically 
coordinating and tracking their efforts. Most staff did not raise formal teacher evaluation as an area of concern and expressed satisfaction with 
informal evaluation processes. Seventy-five percent of staff survey responses “agree” or “strongly agree” with the statement “The school 
implements a formal evaluation system for staff in compliance with state, district, and union rules and regulations.” Participants feel that 
evaluations are aligned with school goals and that staff are held accountable for their results. Staff who continue to struggle in meeting 
performance standards participate in a formalized growth plan, working with coaches to address their areas of improvement. It will be critical 
for West to ensure that formal evaluation systems support strategic retention of high performing staff and the exiting low performing staff.  
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4. Operations and District Support 

 

Strong Foundations on Which to Build: 

 Purposefully allocated funds to build and support strategic staff positions 

 Opportunities for family involvement in the school and student education, including teacher-facilitated, student-led conferences 

 Access to community resources to support student’s academic and socioemotional needs 

 School-wide communication supported through technology sources, such as iVideo and Chromebooks 

 

Areas of Need: 

 Insufficient school-level funding allocations for translation services 

 Protected and well-utilized planning time 

 Student access to technology to support instruction, specifically for special education students 

 Complex master schedule and large class sizes 

 Formalized and monitored community partnerships, specifically to support student mental health needs and professional skills 

development  

 

Summary of Operations and District Support Findings: 
 

4. Operations and District Support:  Create systems and processes that promote organizational efficiency and effectiveness, including 
through the use of time and financial resources. 

Indicators: 
Needs 

Improvement 
Developing Proficient Exemplary 

4.1. Use of Funds    X  

4.2.      Use of Time X    

4.3.      Use of Facilities and Technology  X   

4.4.      Stakeholder Support  X   

4.5.      Use of Partnerships  X   
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Use of Funds 
Although West is constrained by the same limited autonomies afforded to all APS principals, leadership at the school purposefully allocates 
funding to build and support needed staff positions, such as TOSAs and interventionists, to meet strategic school goals and support school 
priorities. Although current school-level funding for translation services from the district is severely lower than the actual need, school 
administrators have been proactive in applying for grants for additional funding to meet this need and others. It is unclear to what extent the 
school thoughtfully engages in contracts with strategic partners and reviews those contracts regularly to ensure quality community investments.  
 
Use of Time 
School leadership communicated that they are in the process of reworking the master school schedule, which participants noted is complicated 
and inefficient. Additionally, staff expressed a desire for greater alignment between the high school schedule and middle school schedule, which 
currently operate separately with staggered start and end times. Extended time seems to predominantly consist of informal, teacher-initiated 
tutoring for students and there may be additional opportunities for the school to strategically develop extended day supports for students. Staff 
did note that the school engages in a tutoring partnership and that there have been summer programs in the past, but they were unable to 
articulate what summer programming will be available this year. 
 
Although daily and weekly planning time is built into the teacher schedule, staff communicated that planning time is not often protected space 
and is used to support additional school needs outside of lesson planning, such as substitute teaching or data discussions. Staff unanimously 
expressed a need for additional sheltered planning time. 
 
Use of Facilities and Technology 
Staff expressed that master scheduling challenges are a result of current school facilities constraints, but overall, participants did not seem to 
have additional concerns related to the layout of the school and its classrooms. It is unclear to what extent the student learning environment is 
enhanced by school facilities and there may be additional opportunities to strategically leverage facility space and align the middle school and 
high school. 
 
School-wide communication efforts, such as announcements and yearbook, are supported through the use of iVideo and visual technology. 
Although teachers use technology to deliver instruction, the extent to which students have access to relevant technology to support in-class 
learning is unclear. Only forty-two percent of staff survey responses “agree” or “strongly agree” with the statement “Up-to-date technology is 
accessible and utilized by students and teachers on a daily basis, especially to personalize learning and drive further levels of student 
achievement.” Participants expressed a need for increased technology resources for special education students. 
 
Stakeholder Support 
Staff, students, and parents communicated that there are numerous opportunities for family involvement in student education and the school 
overall. Fifty-seven percent of staff survey responses “agree” or “strongly agree” with the statement “School implements school activities 
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designed to build relationships with families and build their perception of the school as a resource for themselves and their children.” The 
school hosts parent coffees and dinners with facilitated discussions about student safety, supports, or content coursework. Stakeholders also 
referenced parent volunteer and school visit opportunities, as well as lunches to celebrate the student of the month. Students and parents also 
had positive feedback around student-led conferences as a way to showcase student learning to parents. However, students noted that it may 
be more helpful to have co-led conferences with teacher coaching and direction to offer two perspectives on student’s performance, especially 
for first-time conferences. 
 
Although participants do believe that parents are welcomed into the school, they voiced that translation services are inadequate in meeting the 
needs of parents who want to be involved in the school community. Participants also suggested that additional efforts could be made to 
encourage parental involvement and student service, such as student-led English or computer classes for parents. 
 
Use of Partnerships 
Although the school seems to take advantage of numerous community resources, the extent to which partnerships are formalized, defined, and 
monitored remains unclear. Leveraging partnerships with community resources will allow the school to build strategic capacities in alignment 
with school goals and student needs.  It will be important for school leadership to establish clear performance monitoring timelines and metrics 
to hold partners accountable for results. Additionally, the school has an opportunity to better leverage community partnerships in support of 
student mental health and emotional needs, as well as professional/life skills development. 
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Priority Areas 

1.  Revise the 6th grade education model by 1) reducing class sizes, 2) continuing to enforce strong behavioral 
initiatives, and 3) increasing first-year-orientation structures in which students can understand the school 
experience and expectations, as well as receive ongoing targeted academic and socioemotional supports. 
 

2.  Revise the English language development (ELD) model, cross-curricular supports, and shared expectations for 
literacy skills development to increase academic achievement of English language learners (ELLs). 
 

3.  Increase staff capacity to align, plan, and deliver rigorous instruction school-wide (across the entire 6-12 program) 
by establishing protected planning time and providing additional opportunities for differentiated and actionable 
professional development.  
 

4.  Continue student engagement strategies and increase school’s relevance to real world applications (i.e. personal 
finance, resume writing, job/college applications, and health/stress management). Leverage external resources and 
partnerships to support this effort. 
 

5.  Explore opportunities and strategies to align the 6-12 program to improve overall school culture and cohesiveness.  

 

Part IV: Recommendations and Action Planning 


